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Use this curriculum area map to identify where achievement standard sentences and content descriptions are explicitly addressed within your school’s teaching and learning units. This template will help you to both map the Victorian Curriculum F–10 Version 2.0 and audit your current teaching and learning units.
Instructions 
1. Enter your details in the footer on page 1. 
2. Enter the title of each teaching and learning unit in the first column of each mapping table. Indicate the connections to the curriculum by checking the box of the relevant content description(s) and writing the number of the relevant sentence(s) from the achievement standard. 
3. Complete all the mapping tables, listing all teaching and learning units. Check that all achievement standard sentences have been covered. Detail any comments, notes and actions.
4. Complete the ‘Assessment’, ‘Analysis of curriculum coverage’ and ‘Next steps’ sections on the final page(s).
Hint: Use your completed curriculum area map to start populating or updating your curriculum area plan.


	Achievement standard (AS), with numbered sentences
	Y/N

	1. By the end of Level 4, students describe ethical concepts using examples from a range of situations.
	ü

	2. They identify an ethical perspective and describe influences on the ethical perspective.
	ü

	3. Students identify an ethical dilemma or issue and describe the ethical perspectives and concepts involved.
	ü

	4. They identify actions in response to an ethical issue and identify the consequences, with reference to ethical concepts.
	ü

	5. Students describe a selected action and reasons for the decision made, with reference to the ethical significance of an outcome and how it is achieved.
	ü
	6. They describe ethical perspectives on a decision made in response to an ethical issue or dilemma.
	ü
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	Strand
	Understanding Ethical Concepts and Perspectives
	Decision-making and Actions

	
	Content description (CD)
	the meaning of ethical concepts including fairness, tolerance and harm and a range of behaviours associated with these
VC2CE4U01
	what an ethical perspective is, and how values, shared expectations, and rights and responsibilities influence ethical perspectives
VC2CE4U02
	how personal experiences, self-interest and dispositions including generosity influence ethical perspectives
VC2CE4U03
	what makes a situation an ethical dilemma or ethical issue; how ethical concepts such as fairness can be used to identify and describe an ethical issue or dilemma; how people hold ethical perspectives on ethical issues and dilemmas, their ethical significance and responses to them
VC2CE4D01
	the influence of intention on behaviour, whether good intentions always lead to good outcomes, and the importance of considering the ethical significance of an outcome as well as how it is achieved when making decisions in response to an ethical issue or dilemma
VC2CE4D02

	Teaching and learning unit
	Semester, year
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.
	CD
	AS no.

	Design and Technologies (Materials and technologies specialisations): Accessibility in schools
	Sem 1
Year 3
	☐	
	☐	
	☐
	
	ü
	3, 5, 6
	ü
	4

	Science/Geography: Water and its uses – saving water
	Sem 1
Year 3
	ü	1, 3
	ü	2, 3
	ü	2, 3
	ü	4, 6
	ü
	4, 6

	English: Persuasive writing – ‘what I would change’
	Sem 2
Year 3
	☐	
	☐	
	ü	3
	ü	4, 6
	☐	

	Health and Physical Education: Exercise and wellbeing
	Sem 1
Year 4
	ü 
	1, 2, 3
	ü 
	1, 2, 3

	ü 
	1, 2, 3

	☐	
	☐	

	Health and Physical Education: Leadership and sport 
	Sem 1
Year 4
	ü	1
	☐	
	ü	3
	ü	4, 5
	ü	5, 6

	Digital Technologies: Cyber safety group posters
	Sem 1
Year 4
	☐	
	ü
	3
	ü
	3
	☐	
	ü	4, 5, 6

	English: Judging characters’ choices
	Sem 2
Year 4
	ü
	5
	ü
	2

	ü
	2
	ü	2, 3, 5, 6
	ü
	5, 6

	Comments, notes, actions
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Assessment 
Design and implementation of assessment task types are open to teacher judgement. Teachers may use them formatively or summatively. Some tasks describe products, others a process; however, these are models for teachers to modify to suit their own contexts.
	Teaching and learning unit
	Assessment task(s) and type(s)
	AS no.

	Design and Technologies (Materials and technologies specialisations): Accessibility in schools
	Inclusive design report: Students discuss ways to make schools more accessible, considering ethical concepts such as fairness and inclusion, some ethical issues involved and responses to them. They also identify influences on their perspective (e.g. personal experiences or community values).
	3, 4, 5, 6 

	Science/Geography: Water and its uses – saving water
	Water conservation plan: Students create a plan to save water at home or school, identify ethical issues (e.g. associated with improving sustainability) and evaluate the consequences of their actions. They describe their reasoning and the ethical significance of their choices.
	1, 2, 3, 4, 6

	English: Persuasive writing – ‘what I would change’
	Ethical argument essay: Students write a persuasive piece about a change they want to see in their community, identifying the ethical concepts involved (e.g. fairness or responsibility) and describing the perspectives influencing their argument.
	3, 4, 6

	Health and Physical Education: Exercise and wellbeing
	Healthy habits reflection: Students reflect on their daily habits, describing ethical concepts like responsibility for personal wellbeing, and identify influences (e.g. family or media) on their choices.
	1, 2, 3

	Health and Physical Education: Leadership and sport 
	Leadership reflection task: Students take on a leadership role in a small sports activity, reflecting on decisions to ensure fairness, inclusivity and respect. They describe an ethical issue encountered, explain different perspectives and suggest future actions to address similar situations.
	1, 3, 4, 5, 6

	Digital Technologies: Cyber safety group posters
	Ethical online behaviour poster: Students work in groups to create a poster on cyber safety, identifying ethical issues like privacy and respect. They describe ethical concepts and perspectives involved, including when explaining the reasons for their recommendations.
	3, 4, 5, 6

	English: Judging a character’s actions
	Character short-answer questions and discussion: Students evaluate key character decisions in a film text (e.g. Aladdin), describing ethical dilemmas, identifying ethical perspectives and explaining what influenced choices. They justify their own judgements of character actions.
	2, 3, 5, 6



Analysis of curriculum coverage
Analysis of coverage and engagement of the capabilities in and through listed learning areas allows meaningful identification of where gaps in skill development are that may affect transfer of learning of capabilities skills and enables identification of how much scaffolding is required to support students to transfer their learning skills from the capabilities. 
	All achievement standard sentences are covered effectively, particularly those related to identifying ethical issues and evaluating responses (AS 3, 4).
Students are provided with multiple opportunities to demonstrate progress through diverse assessments, including reflective reports, group collaborations and action plans, ensuring alignment with most achievement standard sentences.
Describing actions (AS 5) is less consistently addressed, with fewer opportunities for students to explore ethical consequences and justify their reasoning in applied or creative domains; however, describing reasons for decisions and ethical outcomes (AS 5, 6) are addressed in a few tasks, such as the ‘Inclusive design report’ and ‘Leadership reflection task’.
Reflective and analytical tasks are prevalent in the curriculum, ensuring strong skill transference across subjects like English, Health and Physical Education, and Science, where students engage with ethical concepts in varied contexts. 
An emphasis on analysis tasks where students focus on identifying and describing ethical issues and perspectives places less emphasis on reflection for students to explore decision-making and action-oriented activities.
Tasks centred on reflection and ethical perspectives often require extended teaching time, compared to shorter action-based inquiries, potentially leading to overemphasis on descriptive tasks.


Next steps
	Broaden coverage by placing more emphasis on embedding the Ethical Capability across all relevant learning areas.
Expand tasks that explore ethical actions and their consequences (AS 5, 6) in applied and creative contexts, such as Design and Technologies, to balance the curriculum and provide students with opportunities to engage with a wider range of ethical decision-making processes.
Explore opportunities for more explicit coverage across a broader range of contexts beyond the school.
Balance the emphasis on reflective and analytical tasks with more guided, structured inquiry tasks, and provide more dialogical opportunities for students to explore their ethical perspectives together, such as communities of inquiry or Socratic circles.
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